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In most European countries, the Bologna process caused fundamental changes to education in
psychology. To what extent these changes were beneficial or detrimental is still being debated. The
Board of Educational Affairs (BEA) is aware of the fact that what is evaluated as an advantage or
disadvantage may differ from country to country, even from university to university. Moreover, the
reiteration of problems resulting from the Bologna reform is not always productive. Therefore, BEA
decided to initiate a discussion about what criteria could be used to decide whether or not (and in
which respects) the Bologna process has caused advantages or disadvantages for education in
psychology. The potentials that arise or might arise from the Bologna process for psychology will be
emphasised instead of the risks that have often been discussed in depth.
As a first step in this process, BEA initiated a roundtable discussion at the European Congress of
Psychology in Stockholm 2013. Participants from numerous European countries provided input for the
discussion which was continued within BEA. The main discussion threads and the Board’s evaluation
and suggestions are summarized here.
Criterion 1 – Scope of studies in psychology
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In some countries (e.g., Slovenia ) the bachelor-master structure has caused a lengthening of
psychology studies. In the case of Slovenia, for example, the former 4-years programme was replaced
by a 3+2 years bachelor-master structure. The additional study time allowed for broadening the scope
and/or increasing the depth of study contents. Within the new study structures it was possible to adapt
the curriculum to the EuroPsy standards (3+2 years with 300 ECTS).
Appraisal and suggestions:
Increased time for studying psychology is welcomed, the more so if it allows harmonizing psychology
programmes in Europe. Negative consequences might occur for experienced psychologists. If they
have studied in the pre-Bologna system they might miss criteria for the EuroPsy certificate because of
their shorter study times – despite a substantial amount of professional experience. The expectation of
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We do not intend to present the situation in Europe exhaustively but rather mention single, instructive examples.
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being disadvantaged compared to younger “euro psychologists” might weaken the established
psychologists’ satisfaction with the new model but might be appraised as a challenge by the younger
generation of psychologists. This situation calls for adequately liberal regulations for awarding the
EuroPsy certificate in a transitional period. Despite this caveat, we appreciate that in many cases
studies in psychology were extended and the scope of psychology programmes has widened. This
development increased the number of psychology programmes which, with regard to their duration,
conform to the EuroPsy standard, and this process should be continued.
Criterion 2 – Psychology study programmes: Diversity in unity
In some countries (e.g., in “post-soviet” countries), the Bologna process provided the opportunity to
change the content of psychology studies. The necessity to create study programmes for two different,
potentially consecutive, degrees, bachelor and master, required reflection on the contents. In some
cases, this transformation process led to increased compatibility with other psychology programmes in
Europe.
Although, also in pre-Bologna times, studies in psychology differed from university to university with
regard to their focus, this diversity has become more obvious now. As universities compete for
bachelor and master students they have to describe their programmes more explicitly and explain how
their programmes differ from psychology programmes at other universities. Students request this
information because they have to re-orient after the bachelor phase and decide for which master
programme(s) they should apply.
Appraisal and suggestions:
BEA appreciates that psychology programmes differ in their foci providing diversity for students with
different interests and professional perspectives. However, this diversity should be limited in that the
common scientific core of psychology is evident in each programme so that it is readily identifiable as
a study programme of psychology. We assume that the EuroPsy certificate is an adequate orientation
to ensure the unity of psychology programmes. Therefore, the future development of study
programmes in psychology should be oriented to the EuroPsy standard while preserving uniqueness
in focusing on specific study content or preferring specific methods or models of teaching psychology.
Criterion 3 – Student mobility
Generally, it was acknowledged that student international mobility has increased because of the
bachelor-master structure. The compatibility of study programmes across Europe has increased.
However, there are major problems that still hinder international student exchange.
 Lack of transparency: Psychology programmes in Europe are not always transparent enough
for foreign students. Despite the common bachelor-master structure the programmes differ
substantially in content, structure, and admission. Therefore, it is often difficult for foreign
students to see whether and how they can be admitted, and which course achievements
performed abroad can be acknowledged in their home country.
 Language barriers: In many countries, psychology courses are mainly held in the national
language. Programmes explicitly offered to international students, taught exclusively in English,
are still the exception and participating in such programmes requires sufficient English language
abilities, which students from non-English-speaking countries do not necessarily possess.
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 Lack of intercultural competencies among students and teachers: Studying abroad does not
only require basic skills in the language used for teaching in the host country but also
competencies supporting the adaptation to a different cultural environment and new scientific
issues. Teaching an international group of students requires a basic understanding of cultural
differences on the side of the university staff. Both aspects require improved training.
 Insufficient funding: In some cases international exchange is hindered by the lack of financial
resources. This is especially important when students from countries in difficult economic
situations are facing high expenses in their host countries.
Appraisal and suggestions:
Student mobility plays an important role in developing a common European space for education in
Psychology. Intercultural competencies, which students can significantly expand when studying
abroad, are especially important for further harmonization of national standards within Europe.
Therefore, active support for student mobility is seen as a boosting factor in the development of future
psychologists’ expertise and professional quality throughout the EU. Although the conditions for
student mobility have improved, further obstacles remain to be overcome. Any activities targeting the
four obstacles mentioned above would be appreciated.
Criterion 4 – Combining psychology with studies in other scientific disciplines
In some countries (e.g., the Czech Republic or the Ukraine) it was possible to major in psychology and
another subject (so-called “double majors”). Although this option fostered an interdisciplinary
perspective, it has mostly vanished with the introduction of the bachelor-master structure. Within the
Bologna system, however, it is sometimes possible to take the bachelor and the master degree in
different disciplines. Thus, a bachelor’s degree in psychology can sometimes be complemented by a
master’s degree in a different field (or vice versa). Whereas this combination would conflict with the
EuroPsy idea, such combinations might be extremely appropriate for psychological research because
candidates educated in more than one scientific discipline may be better qualified for interdisciplinary
research projects and teams. For some professional fields, combinations of different bachelor studies
(e.g., psychology and economics) may be suitable for developments in professional domains for
psychology.
Appraisal and suggestions:
In this sense, the Bologna process has increased students’ options in organising their studies.
Although we agree that the 3+2 years bachelor-master combination is the main (EuroPsy) pathway to
become a professional psychological practitioner, additional options arose for psychologically
educated professionals in non-psychological domains (bachelor-bachelor combinations involving
psychology and another subject) and prospective researchers in psychology who may benefit from
bachelor-master combinations involving psychology and another subject. However, the diversity of
options may require early individual career decisions. Therefore, BEA strongly recommends taking
actions that will increase students’ awareness of the EuroPsy standards. Simultaneously, alternative
ways of organizing one’s studies depending on different career objectives should be made
transparent.
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Criterion 5: Function and value of the psychology bachelor degree
With regard to the role of the bachelor degree in psychology, two “different worlds” exist within Europe:
The psychology bachelor in the “continental” interpretation is predominantly a foundation for a
master’s degree in psychology. The Bologna idea that a bachelor degree qualifies for a well-defined
field of professional activities is not in the focus of this perspective. The psychology bachelor in the
anglo-saxon tradition is often viewed as a way to acquire general competencies, such as critical
thinking or scientific reasoning that qualifies for a broad range of careers and professional activities –
not necessarily within psychological domains.
Appraisal and suggestions:
The penetration of the anglo-saxon perspective into the “continental” interpretation of professional
training in countries where the four- to five-year diploma programmes had a strong tradition cannot
only increase the employability of psychology bachelors, but can also contribute to increasing
psychological literacy and the awareness of psychology in public life. BEA proposes to take action
making this difference transparent for (prospective) students (see also Criterion 3 – student mobility).
It should be made clear that these different interpretations of the bachelor degree may correspond to
different career objectives.
Criterion 6: Study regulations
In many cases scepticism about the Bologna model lingered within the professional community
because the structure of study programmes is evaluated as being too narrow, if not over-regulated.
This general observation is not specific for psychology, but also psychologists deplore the fact that
universities are increasingly burdened with duties concerning administration, student examinations,
and accreditation procedures.
Appraisal and suggestions:
Though the problem is not particular to psychology programmes, BEA recommends searching for
ways that could reduce the administrative burden associated with the Bologna process. One important
option would be to consider EuroPsy as being a part of national accreditation standards. This could
reduce costs and effort on the side of the accreditation agencies as well as on the side of departments
preparing psychology programmes for accreditation. Moreover, it would contribute to Criterion 3 –
student mobility. However, simultaneously, universities should be encouraged to fully employ the
potential for diversity within the general curricular EuroPsy framework. The EuroPsy regulations
should not be overstated and understood as limitations rather than as assuring “common ground” (see
also Criterion 2 – diversity in unity.
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